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Session Outcomes

• Define hidden curriculum and identify aspects of their institutional 

culture that may support the hidden curriculum

• Identify ways in which their advising philosophy disrupts supports the 

hidden curriculum

• Explore institutional policies and processes students seem to 

struggle with the most

• Discuss the benefits of helping first-generation students to navigate 

the hidden curriculum

• Learn strategies to better advise first-generation students who are 

experiencing challenges with the hidden curriculum



Setting the Scene

• According to the Center for First Generation Student Success (n.d.), about 56% of 

undergraduates nationally are first-generation students. 

• Jehangir (2010) indicated, "Students who are first in their family to attend college 

are a diverse group who juggle numerous life roles and identities" (p. 534). 

• As advisors, we often are troubled as students seem to struggle with navigating the 

unspoken institutional processes and practices. 

• Questions swirl through us internally, leaving us to ask: 
– Why does the student not follow directions? 

– Why is the student not taking advantage of the resources on the campus? 



First-Generation Defined

• Multiple definitions
– First-generation students as those whose parents have not attained a four-year 

degree (Billson & Terry, 1982; Davis, 2010; Engle & Tinto, 2008; Pascarella et 

al., 2004)

– First-generation defined as students where neither parent had any college 

experience (Arch & Gilman, 2019; Chen, 2005; Savitz-Romer & Bouffard, 

2012)

– First-generation student status not about number of years a parent attended 

college; about being competent and comfortable navigating the higher 

education landscape (Davis, 2010)



Theoretical Framework

• Bourdieu’s Cultural Capital 
– Bourdieu (1977) believed if an individual was not born into a family deemed to 

have “valuable” knowledge, the individual could access the knowledge through 

interaction with the middle and upper classes, thus allowing for social mobility.

– Institutional Cultural Capital – Embodied when the cultural capital of the 

dominant group becomes normalized and embedded within an institution 

(Smith, 2013) 

– Economic capital included anything that could be monetized

– Social capital focused on the accumulation of or access to resources 

– Cultural capital emphasized the individual’s system of attributes, cultural 

knowledge, mannerisms, and language skills

• Bourdieu believed cultural capital was derived from the parents and class status 

(Bourdieu, 1986). 



Theoretical Framework

• Yosso’s Community Cultural Wealth
– Yosso (2005) critiqued the assumption that students of color come to the classroom 

with cultural deficiencies

– Six forms of Community Cultural Wealth

• Aspirational capital referred to the ability to maintain hopes and dreams for the future, despite challenges 

and barriers. 

• The intellectual and social skills attained through communication experiences, linguistic capital, included 

the ability to communicate using visual art, music, stories, or poetry. 

• Familial capital referred to cultural knowledge gained from family/kin. Family included a sense of 

community gained through relationships with extended family, religious communities, schools, sports, or 

any other social community setting. 

• Social networks and community resources as social capital. 

• Navigational capital pointed to the skill of maneuvering social institutions, which were not created with 

people of color in mind. Individual agency and social networks assisted with the navigation of social 

institutions. 

• Resistant capital as the knowledge and skills fostered to challenge inequality.  



Hidden Curriculum

• “A set of unwritten norms, values, and expectations

that unofficially governs how individuals interact 

with and evaluate each other; this influences 

individual’s ability and performance in the formal 

curriculum” (Smith, 2013, p. 47).

– Example: A student is expected to be proactive and

schedule an appointment with their academic advisor 

before registration.



Hidden Curriculum

• “The hidden curriculum is embedded within the 

academic culture of colleges and universities, which 

unofficially governs the behaviors and interactions 

among faculty, staff, administrators, and students” 

(Smith, 2013, p. 59).

– Example: First-year students may be encouraged to wait 

a semester or two before joining a research team. 



Hidden Curriculum

• What if, as advisors, we considered the impact of the hidden curriculum on first-

generation college students? 

• Smith (2004) defined the hidden curriculum as the unspoken rules, unspoken 

values, and social and behavioral expectations that govern the institution's culture. 

• In reflecting on the characteristics of first-generation undergraduate students, we 

know that these students are generally working one or more jobs to pay for school, 

may come from low-income families, and may be unaware of the resources 

available to them on campus. 

– For some first-generation students, it is easier to avoid or navigate the 

institution on their own than to admit that they need help or may be scared to 

ask for assistance (Haskins, 2014).



Guiding Questions

• What is our role as advisors to help first-generation 

students navigate the hidden curriculum of the institution? 

• What can we do when student interactions are limited and, 

for some, timed to the minute? 



Smith’s Three-Cycle

Mentoring Model

• 1st Cycle: Advising 

– Telling

– Low degree of capital

– Provides detailed knowledge 

• Example: What to include in an email to a professor

– Acknowledge and affirm the student’s learning moments



Smith’s Three-Cycle 

Mentoring Model

• 2nd Cycle: Advocacy

– Motivating & Connecting

– Medium degree of capital

– Provide guidance on creating relationships

• Example: Encourage student to go outside of comfort zone and take

initiative to ask faculty member to join research team. Model the

discussion.

• Example: Share information about a student group that may be of 

interest; encourage student to attend meeting; follow-up with 

student about meeting.



Smith’s Three-Cycle 

Mentoring Model

• 3rd Cycle: Apprenticeship

– Empowering & Showing

– High degree of capital

– Empower student to transform into social agent to 

determine their academic story

• Example: Coach student on elevator pitch before career fair

• Example: Empower student to create multiple schedules and share 

with you during advising meeting. 

• Example: Coach student on how to ace an interview



Academic Advising 

• Suggestions for Academic Advisors

– Ask your student

– Limit assumptions

– Observe nonverbal cues

– Explain the steps

– Limit acronyms

– Share the resources anyway



Activities

• Mural Discussion Board

– https://app.mural.co/t/etdgt4566/m/etdgt4566/

1600132175967/1e9a36a94276308ba8fc0bd

1c3cebe62117ef38a

• Reflection Activity

– Download Academic Advising Reflection 

Template

https://app.mural.co/t/etdgt4566/m/etdgt4566/1600132175967/1e9a36a94276308ba8fc0bd1c3cebe62117ef38a


Session Evaluation 

Reminder

Please give your valuable feedback to the 
presenter(s)!
• Access the session evaluation using this link: 

http://bit.ly/nacada20virtual
• Enter the corresponding Session ID; located in 

the app. 
• Answer the questions and submit your 

evaluation! 

http://bit.ly/nacada20virtual
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Thank you for watching the session! 

Reach out to Kerry via email at 

wallaert@gatech.edu. 

mailto:wallaert@gatech.edu

